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Story-book reading

 Storybook reading to young children has long been 

acknowledged as a critical aspect of early literacy development.

 Reading to children is a vital way to encourage the development 

of concepts about print, the story structure, and the other 

elements of text.



Story-book reading

 Although story reading is a pleasurable activity in itself, the 

selection of materials and the way the books are read will 

determine the effectiveness of the read-aloud program in 

nurturing children’s literacy development. 
 Careful selection of books that extend children’s vocabulary 

and background experiences is a first step.

BUT
 It is through purposeful teaching that we extend children’s 

thinking and their knowledge of the reading process.



Story-book reading

 Understanding text and developing concepts about print is a 

process that occurs:

Before,

During, and, 

After story-book reading.

Presenter
Presentation Notes
Before reading, it is a good idea for teachers to plan an introduction that will provide a context for the reading by linking to the children’s personal experiences, introduce any information that may be necessary to facilitate understanding of the story and set goals for listening to the story. 

During reading, teachers should model their own responses to the story, hold the book so that the children can see and draw attention to the text and illustrations, pause to make predictions, comment on something found interesting, invite children to question and comment.

After reading, teachers should allow time for discussion, draw retelling strategies for enhancing comprehension, draw extension activities that help children to develop concepts about print. 



Purpose

 The purpose of this study was the implementation of a 

story-book reading program in kindergarten classrooms 

for developing children’s 

 Comprehension  and 

 Concepts about Print. 



Program Implementation 

 The program was implemented in seven (7) kindergarten 

classrooms.

 The majority of the children (aged 4-6 years old) were from low-

income families. 

 The program was implemented by post graduate students in 

collaboration with the classroom teacher. 

 Each student-teacher read aloud two stories and based on the 

story plot organized activities before, during and after reading. 

 The program took place during October 2008 and lasted for two 

weeks.  

Presenter
Presentation Notes
We wanted on the one hand to educate post graduate students who implemented this program in the context of their studies and on the other hand to train classroom teachers how to make the classroom read-aloud program a more effective learning experience.  



Instructional Strategies

Before reading
Teachers: 

 Previewed the book.
 Planned an introduction that provided a context for the 

reading.
 Prompted children to make personal connections to the text.
 Introduced the title, author and illustrator.
 Prompted children to recognize letters on the title.
 Organized phonological awareness activities.



Instructional Strategies

During reading
Teachers:

 Asked predictions, comments and questions about the plot.

 Drew attention to illustrations and features of text. 



Instructional Strategies

After reading
Teachers: 

 Allowed time for discussions.
 Encouraged children’s responses.
 Encouraged retellings. 
 Organized extension activities.

 Rereading the same text.
 Dramatizing the story.
 Adapting the story into a class-made book or informational report.
 Responding through art and crafts.
 Responding through writing.
 Extending through related events such as cooking, field trips, guest speakers.



Before reading
Teachers:

For comprehension
 Previewed the book.
 Planed an introduction that provide a   

context for the reading.
 Prompted children to make personal 
connections to the text.

For concepts about print
 Introduced the title, author, and illustrator.
 Prompted children to recognize letters.
 Organized phonological awareness activities.

Presenter
Presentation Notes
Since many of the children were unfamiliar with books and because was crucial to build a background for what was going to be read, teachers 
 encouraged children to respond to the front of the book and asked predictions for the story plot.
Provided background information  for the story plot and set a purpose for listening.

 introduced the story by pointing to the title of the book and showing the front of the book.
Reminded children that all books have titles and authors and suggested that whenever they read a new book they have to look for the title.
As they were reading the title they pointed to a specific letter and asked children to recognise it. 
 Asked children to find words that start or end with the same sound of a particular word of the title. 
Explained them the difference between print and pictures, the top and bottom of the book and where they should begin reading on a page.




During reading
Teachers:

For comprehension
 Asked predictions, comments and 

questions about the plot.
For concepts about print

 Drew attention to illustrations and 
features of text. 

Presenter
Presentation Notes
Teachers stopped a few times reading for expressing curiosity or confusion and invited children for reactions, comments or questions. 
Guided children’s thinking by modeling and scaffolding responses 

For directional rules, teachers sometimes moved their finger from left to right on the line and emphasized the correspondence between spoken and written words. Sometimes asked a child to turn the page and show where to start reading.




After reading

Teachers:
For comprehension

 Allowed time for discussions.
 Encouraged children’s 

responses.

Presenter
Presentation Notes
Encouraged various levels of response such as: “What did you like?” or “What would you have done if you were the character?”
 Asked questions and extended children’s thinking about the text.
 Prompted children to make personal connections to the text and relate the reading to their own experiences. 



After reading
Teachers:

For comprehension
 Encouraged retellings.

Presenter
Presentation Notes
Retellings help children to develop comprehension and sense of story structure. But it is not an easy task for young children. 

Asked children to retell the story by using the pictures of the book and putting them in sequence. With practice in retelling, children learnt to introduce a narrative story with its beginning and its setting, theme, plot, episodes and resolution. They learnt to focus on a particular aspect such s cause and effect or problem and solution.



After reading
Teachers:

For comprehension
 Encouraged retellings.
 Responding through art and crafts.

Presenter
Presentation Notes
Creative techniques help children in retelling the story.

Teachers encouraged children to use various kind of puppets to retell the story since children feel secure telling stories with them. 
In most of the classrooms, the puppets were made by the children during the art and craft time. Children enjoyed a lot retellings by using them. 
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After reading
Teachers:

For comprehension
 Encouraged retellings.

Presenter
Presentation Notes
In some classrooms teachers encouraged children to retell the story by using the roll movie.  When children became familiar with the role movie they draw by themselves the story pictures and used them in the roll movie. 



After reading
Teachers: 
For comprehension and concepts about print
 Organized extension activities

 Adapting the story into a 
class-made Big Book.

 Responding through writing.

Presenter
Presentation Notes
Class-made Big Books are an important part of early literacy instruction since the enlarged print and pictures help introduce children to book concepts, concepts of print as well as the meaning of text.
Big Books encouraged children to be actively involved in reading and become more aware of book concepts.  As children read these books and because of their size, they understood easier the directional rules across page for reading from left to right, they noticed where to begin to read on a page and learnt to differentiate the print from the pictures. 



After reading
Teachers:
For comprehension and concepts about 

print
 Organized extension activities

 Children dramatized the story. 

Presenter
Presentation Notes
In all classrooms teachers organized extension activities for helping children develop comprehension and concepts of print.

Dramatizing a story provide opportunities for reading and writing.
Dramatic play materials support the play theme; as they play childrn read, write, speak and listen to one another, using literacy in functional ways. 



After reading
Teachers:
For comprehension and concepts about print
 Organized extension activities

 Children dramatized the story.
 Responding through writing.

Presenter
Presentation Notes
In some classrooms teachers organized literacy- enriched play settings which provided children with print  to read and with materials encouraged writing. 

For example, according to the story plot children organized The Court of Food, they wrote on the board the members and their roles and started the trial. The chairman by holding a mallet tried to make people follow the rules.
This activity made the story content more meaningful for children.   



After reading
Teachers: 

For concepts about print
 Organized extension activities

 Preparing a Veterinary Clinic corner.
 Responding through writing.

Presenter
Presentation Notes
In another classroom a veterinary clinic was organized. 
In this dramatic play corner children were encouraged to fill out patient forms with prescriptions and appointment times, to fill out forms with information about an animal’s condition and treatment. In other words children had the opportunity to read and write.



After reading
Teachers: 

For concepts about print
 Organized extension activities

 Preparing a Tavern.
 Responding through writing.

Presenter
Presentation Notes
In another classroom a Tavern was organized as an extension activity. Children gave a name to the Tavern, they wrote it in a big paper, they prepared the menu, they wrote the catalog of the menu and started playing by taking and preparing the order, displayed the food with labels on them and organized perfectly the cashier.  



After reading
Teachers: 

For concepts about print
 Organized extension activities

 Preparing an Apple-pie.
 Responding through writing.

Presenter
Presentation Notes
In another classroom children decided to make Apple-pie. They found through books and internet various recipes, they discussed which of them they prefer, they voted in order to decide the recipe they will make, they wrote the recipe and made the pie. 



After reading
Teachers: 

For concepts about print
 Organized extension activities

 Advertizing the food products.
 Responding through writing.

Presenter
Presentation Notes
In another classroom a mini market was designed and children decided to advertize the food of the market by making posters.



After reading
Teachers: 

For concepts about print
 Organized extension activities

 Visiting a Dental Clinic.
 Responding through writing.

Presenter
Presentation Notes
In another classroom a visit to the dental clinic was organized as an extension activity. Before the visit, children discussed about the visit and wrote the questions that they wanted to be answered by the dentist. After visit, they draw and wrote their experiences and made a big poster. 



After reading
Teachers: 

For concepts about print
 Organized extension activities

 Phonological awareness activities.

Presenter
Presentation Notes
In addition phonological awareness activities were organized such as:

Rhyming 
Recognizing the initial phoneme
Categorizing words according to the first letter
Matching words



After reading
Teachers: 

For concepts about print
 Organized extension activities

 Phonological awareness activities.

Presenter
Presentation Notes
Word synthesis and analysis 
Syllable recognition



Conclusions

Children learned
 That a book is for reading.
 The front, back, top and bottom of a book.
 The difference between print and pictures.
 That the pictures on a page are related to what the print says.
 Where to begin reading on a page.
 What a title, an author, an illustrator is.
 To “read” story books.
 To participate in story readings.
 The story structure.

 The setting (time, place), the characters, the theme (problem, goal), the plot 
episodes, the resolution, the sequence.



Conclusions   ctd.

Children learned
 To retell a story with a lot of story details.
 To retell a story in sequential order.
 To respond to text after listening.
 To generate questions that are literal, inferential, and critical.
 The print directional rules.
 The concept of sentence, word, and letter.
 The alphabet letters.
 To write their names.
 To use writing for communication.
 To indentify phonemes, syllables, and rhymes. 
 To match phonemes to graphemes.



Thank you.

etafa@edc.uoc.gr
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